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Abstract

The rapid development of technology and changes in educational practices have transformed the way
language learning is organized in the twenty-first century. Contemporary learning environments
increasingly emphasize learner engagement, collaboration, flexibility, meaningful communication, and the
integration of appropriate digital tools. However, technology itself does not guarantee effective learning.
What matters is how technological and pedagogical resources are integrated into meaningful learning
experiences. In English language education, Task-Based Language Teaching (TBLT) provides a
pedagogical framework that can respond to these changing requirements by placing meaningful language
use and communicative tasks at the center of instruction. This article explores the relationship between
innovative learning environments and TBLT in higher education. It discusses the principles of innovative
learning environments, the theoretical foundations of TBLT, the role of technology in task-based English
language teaching, and the potential benefits and challenges of implementing TBLT in university contexts.
The article argues that an innovative learning environment can provide favorable conditions for task-based
language learning when technology is used as a pedagogical tool rather than as an end in itself. The
integration of TBLT and appropriately selected digital resources can create more interactive, learner-
centered, collaborative, and communicative English language learning experiences.
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1.Introduction

Education in the twenty-first century is characterized by rapid technological development, changing social
demands, and increasing expectations concerning the skills learners need for academic, professional, and
social life. As a result, contemporary education is moving beyond traditional teacher-centered models toward
learning environments that encourage active participation, collaboration, communication, flexibility, and
learner autonomy. The OECD's work on innovative learning environments emphasizes that effective
contemporary learning environments should reconsider the pedagogical core of education and create
conditions in which learners can actively participate in meaningful learning processes (OECD, 2013).
Innovation in education, therefore, should not be understood simply as the introduction of computers, mobile
devices, artificial intelligence, or other digital technologies into classrooms. Technology can support learning,
but its educational value depends largely on the pedagogical purposes for which it is used. The 2023 UNESCO
Global Education Monitoring Report similarly emphasizes that digital technology should support learner-
centered education and human interaction rather than replace them (UNESCO, 2023). Consequently, the
central issue is not whether technology is present in a classroom, but whether it contributes to meaningful
learning.

This issue is particularly important in English language education. University students need more than
knowledge of grammatical rules and vocabulary. They increasingly need to communicate effectively,
collaborate with others, solve problems, negotiate meaning, and use English in authentic academic and
professional situations. These requirements create a need for methodological approaches that provide learners
with opportunities to use language for meaningful purposes.

One approach that addresses these requirements is Task-Based Language Teaching (TBLT). TBLT places
tasks that require learners to use language for meaningful communication at the center of instruction.
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Rather than organizing the entire lesson around the presentation and practice of isolated linguistic forms,
TBLT creates opportunities for learners to use language to achieve particular outcomes (Ellis,2003;
Long,2015).

The relationship between innovative learning environments and TBLT is therefore particularly relevant.
Digital platforms, collaborative tools, multimedia resources, and online communication can expand the types
of tasks available to English language learners. At the same time, TBLT can provide a clear pedagogical
purpose for the use of technology. Thus, technology and innovation become meaningful when they are
integrated into a sound methodological framework.

The purpose of this article is to examine how innovative learning environments can support Task-Based
Language Teaching in higher education and to discuss the potential of combining technology-enhanced
learning environments with task-based English language instruction.

2.InnovativeLearningEnvironmentsin21st-CenturyEducation

The concept of an innovative learning environment extends beyond the physical classroom. It includes the
pedagogical, social, technological, and organizational conditions in which learning takes place. According to
the OECD (2013), innovative learning environments require attention to the pedagogical core of education,
including learners, educators, content, and learning processes.
From this perspective, an effective learning environment should encourage learners to participate actively
rather than remain passive recipients of information. Collaboration, interaction, feedback, reflection, and
opportunities for independent learning are important characteristics of such environments.

Technology has become an important component of contemporary learning environments. Digital learning
platforms, learning management systems, educational applications, online resources, multimedia materials,
and communication tools can provide learners with access to diverse forms of input and opportunities for
interaction. However, the presence of technology alone does not constitute educational innovation. UNESCO
(2023) points out that evidence concerning the added value of educational technology is mixed and that
technology should be selected according to educational needs and supported by appropriate teacher
preparation.

Therefore, innovative learning environments should be understood as pedagogically designed environments,
rather than technology-rich environments in isolation. Technology is most useful when it helps teachers create
learning experiences that would otherwise be difficult to provide.

In English language teaching, for example, digital tools can allow students to collaborate on projects, record
and evaluate spoken performances, communicate with peers, search for authentic information, prepare
presentations, participate in simulations, and complete problem-solving activities. Such activities are
particularly compatible with task-based instruction.

3.Task-Based Language Teaching as a Methodological Approach

Task-Based Language Teaching has developed from communicative language teaching and research into
second language acquisition. One of the central ideas of TBLT is that learners can develop their language
ability through meaningful use of the target language while completing tasks (Ellis,2003; Long,2015).

A task differs from a traditional language exercise because its primary purpose is not simply to practice a
particular grammatical structure. Instead, learners use language to achieve an outcome. Tasks may involve
solving a problem, making a decision, exchanging information, planning an event, discussing an issue,
completing a project, or producing a meaningful product.

Long (2015) places needs analysis, task design, syllabus development, materials development, pedagogical
procedures, assessment, and course evaluation among the important components of a task-based program.
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This perspective demonstrates that TBLT is not simply a classroom technique but can be understood as a
broader approach to language curriculum design.

Ellis (2003) also emphasizes the importance of designing tasks that provide learners with opportunities to use
language meaningfully. Consequently, successful task-based teaching requires careful consideration of
learners' needs, proficiency levels, objectives, task complexity, classroom conditions, and assessment.

4. The Three Phases of a Task-Based Lesson

A commonly discussed model of task-based instruction consists of three broad phases: pre-task, main task,
and post-task (Ellis & Shintani, 2014).

4.1.Pre-task phase
The pre-task phase prepares learners for the main task. Teachers may activate learners' background
knowledge, introduce the topic, provide relevant input, explain the task, model possible performance, or allow
students to plan their approach.
The purpose of this stage is not necessarily to teach all the language students will need before they begin
communicating. Instead, it prepares learners to participate in the task successfully.

4.2. Main-task phase
The main-task phase is the central component of the lesson. Learners use the target language to complete a
communicative task and achieve an outcome. Depending on the task, students may work individually, in pairs,
or in groups.
During this stage, the teacher can monitor students, provide appropriate support, and encourage
communication while avoiding unnecessary interruption of the communicative process.

4.3.Post-task phase
The post-task phase provides opportunities for reflection, feedback, language analysis, reporting, or repetition
of the task. Learners may discuss their performance, compare their answers or products, receive feedback, or
repeat the task with the aim of improving their performance.
Research-based descriptions of task-based methodology commonly identify these three phases and emphasize
that different options can be selected according to learners and teaching contexts (Ellis etal.,2019).

5. Innovative Learning Environments as a Context for TBLT
The connection between innovative learning environments and TBLT becomes particularly important in
higher education. University students often need opportunities to develop not only linguistic knowledge but
also communication, collaboration, critical thinking, problem-solving, and independent learning skills.
TBLT can provide an appropriate methodological framework for these objectives because tasks can be
designed around realistic situations and meaningful outcomes. For example, university students learning

English could be asked to:
- organize a hypothetical international conference;
- solve a problem related to university life;
- conduct a survey and present the findings;
- prepare a job interview;
- negotiate a solution to a social problem;
- design a tourism advertisement;
- discuss and make a decision about a real-world issue;
- create a collaborative presentation or digital project.

Such activities transform  learners from  passive recipients into  active  participants.
The innovative learning environment can further support these tasks by providing access to digital resources.
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Students may use online platforms to collect information, collaborate on documents, prepare multimedia
presentations, record  oral  performances, or  communicate  with other  learners.
In this sense, technology does not replace TBLT. Rather, it can expand the possibilities of task design and
implementation.

6.Technology-Enhanced TBLT
Technology-mediated TBLT has received increasing attention because digital environments can provide
additional opportunities for interaction and task completion. Ziegler (2016) notes that technology can
influence task-based language teaching by changing the conditions under which learners interact and perform
language tasks.
For example, a traditional information-gap task can be transferred to a digital environment, while technology
can also make entirely new task types possible. Students may collaboratively create digital products,
participate in online discussions, record video responses, conduct web-based research, or communicate
through synchronous and asynchronous platforms.

Technology can therefore support several stages of a task-based lesson.

During the pre-task stage, teachers can use videos, images, online polls, short texts, or interactive activities to
activate learners' background knowledge.

During the main task, learners can use collaborative documents, online communication platforms, educational
applications, or multimedia resources to complete the task.

During the post-task stage, students can record their reflections, receive peer feedback, revise their products,
or compare their performance with models.

An important principle, however, is that technology should serve the pedagogical objective. UNESCO (2023)
emphasizes the importance of considering whether technology is appropriate, equitable, evidence-based, and
sustainable for a particular educational context. Therefore, teachers should not introduce digital tools simply
because they are innovative. They should provide instruction on how to wuse it in learning

7. Benefits of Integrating TBLT into Innovative Learning Environments
The integration of TBLT into innovative learning environments can provide several potential benefits for
university English language learners.
7.1. Increased learner engagement

Tasks require learners to participate actively in achieving an outcome. This can create a more interactive
learning experience than lessons based predominantly on explanation and controlled practice.

7.2. Meaningful communication
Because tasks are designed around purposes and outcomes, learners have opportunities to use English as a
means of communication rather than only as an object of study.
7.3. Collaboration
Many tasks require learners to work in pairs or groups. This creates opportunities for negotiation, peer
interaction, and collaborative problem-solving.
7.4. Development of learner autonomy

Innovative learning environments can give students greater control over how they access information,
complete tasks, and present their work. This can support independent learning and learner autonomy.

7.5. Development of transferable skills
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Well-designed tasks can integrate communication with skills such as critical thinking, decision-making,
creativity, collaboration, and digital literacy.

7.6. Authentic language use
Tasks can be based on real-world situations. This is particularly valuable for university students who may
need English for academic study, employment, international communication, or professional contexts.

8. Challenges in Implementing TBLT
Despite its potential advantages, implementing TBLT in higher education is not without challenges. Teachers
may face limitations related to class size, students' proficiency differences, time, assessment requirements,
available technology, and institutional expectations.
One important challenge concerns teacher’s understanding of tasks. Not every classroom activity can be
considered a task. A task should involve meaningful language use and an outcome rather than merely
mechanical manipulation of linguistic forms (Ellis, 2003).

Another challenge concerns the balance between meaning and form. Learners may need support with
vocabulary, grammar, pronunciation, or discourse features before, during, or after a task. Contemporary TBLT
does not necessarily exclude attention to linguistic form. Instead, form-focused work can be integrated into
task-based instruction at appropriate stages (Ellis et al., 2019).

Technology can also create challenges. Unequal access to devices, differences in students' digital literacy,
technical problems, and insufficient teacher preparation may limit the effectiveness of technology-enhanced
TBLT. Therefore, technological innovation should be accompanied by methodological planning and teacher
development.

9. Discussion

The discussion above suggests that innovative learning environments and TBLT can complement each other
in English language education. An innovative learning environment provides the conditions and resources for
active learning, while TBLT provides a pedagogical framework for organizing meaningful language use.

This relationship is particularly relevant in higher education, where students are expected to develop
communicative competence as well as broader academic and professional skills. Instead of using technology
as an independent innovation, teachers can integrate digital tools into task-based activities with clear
communicative purposes.

The combination can be represented as follows:

Innovative Learning Environment — Appropriate Technology + Learner-Centered Pedagogy — Meaningful
Tasks — Interaction and Communication — English Language Development

This model places pedagogy before technology. In other words, the teacher first identifies the learning
objective and task, and only then selects technology that can improve the task.
Such an approach is consistent with the OECD's view that innovation should involve the transformation of the
pedagogical core rather than simply the adoption of new technologies (OECD, 2013). It is also consistent with
UNESCO's recommendation that educational technology should support, rather than replace, meaningful
human interaction (UNESCO, 2023).

Furthermore, technology-mediated task-based learning has already been explored in tertiary EFL contexts.
For example, research has examined how technology can be incorporated into task-based modules and how
digital environments can create additional opportunities for task performance and language production
(Ziegler, 2016).
Therefore, the value of an innovative learning environment should ultimately be evaluated by its contribution
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to learning. A classroom does not become innovative simply because it contains digital devices. It becomes
innovative when learners are provided with purposeful, meaningful, collaborative, and appropriately
challenging opportunities to learn.

10.Conclusion

Twenty-first-century English language education requires learning environments that respond to changing
learner needs and provide opportunities for meaningful communication, collaboration, autonomy, and active
participation. Technology has an important role in creating such environments, but technology alone cannot
guarantee effective learning.

Task-Based Language Teaching offers a methodological framework through which innovative learning
environments can be used more purposefully. By organizing instruction around meaningful tasks, teachers can
provide university students with opportunities to use English to communicate, solve problems, make
decisions, collaborate, and produce meaningful outcomes.
The integration of technology into TBLT can further expand these opportunities by providing access to
authentic resources, collaborative platforms, multimedia tools, and new forms of interaction. Nevertheless,
technology should remain subordinate to pedagogical objectives. Teachers should select digital tools
according to learners' needs, task objectives, institutional conditions, and available resources.
Thus, the combination of innovative learning environments and TBLT can be considered a promising direction
for contemporary English language education in higher education. Further empirical research is needed to
investigate how specific forms of technology-enhanced task-based instruction influence students'
communicative competence, engagement, language performance, and learner autonomy in different
educational contexts.
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